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Dyslexia Mission Statement and Program Goals 

Nederland Independent School District strives to provide an exemplary dyslexia program for students enrolled 
in grades K – 12. Through a Multi-tiered System of Supports (MTSS) and Response to Intervention (RtI) process, 
NISD monitors students on a regular basis utilizing formal and informal observations, student data and other 
assessments including but not limited to the mCLASS, Star Renaissance Reading, benchmarks and/or written 
evidence of curriculum-based monitoring (CBM).a 

 
Nederland Independent School District is committed to the development and implementation of a dyslexia 
program that addresses both Texas Education Code §38.003 and Texas Administrative Code §74.28. 

Mission Statement 
It is the mission of the Nederland ISD Dyslexia Program, in partnership with parents, teachers, 
and administrators, to educate and provide all students identified with dyslexia evidence- 
based instruction and academic support to prepare them to be successful, life-long learners, 
effective communicators, successful readers and writers, and conscientious citizens of society. 

Program Goals 
1. Screen, refer, and evaluate students in grades K – 12 who may be at-risk for dyslexia and related 

disorders at appropriate times 
2. Implementation of evidence-based instructional treatment options to improve students’ reading, 

spelling, oral and written expression, thus improving students’ overall academic performance 
3. Heighten student awareness of their strengths, thus gaining stronger confidence and self-esteem 
4. Provide staff development that includes: 

 Characteristics of dyslexia 

 Assessment of Dyslexia 

 Intervention strategies and accommodations 
5. Provide parent education that includes: 

 Characteristics of dyslexia and related disorders 

 Information on testing and the educational diagnosis of dyslexia 

 Effective strategies for parents to use at home with their child 

 Information on state assessment accommodations and/or accommodations allowed for 
post-secondary testing (PSAT/ACT/SAT) 

6. Provide for parent and teacher communication and effective partnerships 
7. Maintain support of students identified with dyslexia in all academic areas 
8. Utilize appropriate technology for the support of students identified with dyslexia 

 
Objective: all campuses, through the Multi-tiered System of Supports (MTSS), will identify students with 

dyslexia and related disorders and provide appropriate, individualized services. 
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1. Definitions and Characteristics of Dyslexia 

Definitions of Dyslexia 

“Dyslexia” means a disorder of constitutional origin manifested by a difficulty in learning to read, write, or 
spell, despite conventional instruction, adequate intelligence, and sociocultural opportunity. 
“Related disorders” include disorders similar to or related to dyslexia, such as developmental auditory 
imperception, dysphasia, specific developmental dyslexia, developmental dysgraphia, and developmental 
spelling disability. 

TEC §38.003(d)(1)-(2) (1995) 

 

“Dyslexia is a specific learning disability that is neurobiological in origin. It is characterized by difficulties 
with accurate and/or fluent word recognition and by poor spelling and decoding abilities. These 
difficulties typically result from a deficit in the phonological component of language that is often 
unexpected in relation to other cognitive abilities and the provision of effective classroom instruction. 
Secondary consequences may include problems in reading comprehension and reduced reading 
experience that can impede growth of vocabulary and background knowledge.” 

International Dyslexia Association (2002) 
 

 

Characteristics of Dyslexia 
Students with dyslexia tend to experience difficulties in phonological awareness, reading words in isolation, 
reading fluency, and spelling. Secondary consequences include difficulty with reading comprehension and/or 
written expression. These difficulties are unexpected for the student’s age and educational level and are not 
the primary result of language differences. A family history of reading difficulties often exists as well. 

Students may not exhibit all of the characteristics of dyslexia and may exhibit characteristics to differing 
degrees. 

Primary Characteristics: 

 Difficulty reading words in isolation 

 Difficulty accurately decoding unfamiliar words 

 Difficulty with oral reading (slow, inaccurate, or labored without inflection) 

 Difficulty spelling 

Reading and spelling characteristics are most often associated with: 

 Segmenting, blending, and manipulating sounds in words (phonemic awareness) 

 Learning the names of letters and their associated sounds 

 Holding information about sounds and words in memory (phonological memory) 

 Rapidly recalling the names of familiar objects, colors, or letters of the alphabet (rapid 
naming) 

Consequences of dyslexia may include: 

 Variable difficulty with aspects of reading comprehension 

 Variable difficulty with aspects of written language 

 Limited vocabulary growth due to reduced reading experiences 

The Dyslexia Handbook, 2024 pgs. 7-8 
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Common Risk Factors Associated with Dyslexia 

 
The following characteristics identify risk factors associated with dyslexia at different stages or grade levels. 
Preschool 
• Delay in learning to talk 
• Difficulty with rhyming 

• Difficulty pronouncing words (e.g., “pusgetti” for “spaghetti,” “mawn lower” for “lawn mower”) 
• Poor auditory memory for nursery rhymes and chants 
• Difficulty adding new vocabulary words 
• Inability to recall the right word (word retrieval) 
• Trouble learning and naming letters and numbers and remembering the letters in his/ her name 
• Aversion to print (e.g., doesn’t enjoy following along if a book is read aloud) 

Kindergarten and First Grade 
• Difficulty breaking words into smaller parts, or syllables (e.g., “baseball” can be pulled apart into “base” 
“ball” or “napkin” can be pulled apart into “nap” “kin”) 
• Difficulty identifying and manipulating sounds in syllables (e.g., “man” sounded out as /m/ /ă/ /n/) 
• Difficulty remembering the names of letters and recalling their corresponding sounds 
• Difficulty decoding single words (reading single words in isolation) 
• Difficulty spelling words the way they sound (phonetically) or remembering letter sequences in very 
common words seen often in print (e.g., “sed” for “said”) 

 
Second Grade and Third Grade 
Many of the previously described behaviors remain problematic along with the following: 
• Difficulty recognizing common sight words (e.g., “to,” “said,” “been”) 
• Difficulty decoding single words 
• Difficulty recalling the correct sounds for letters and letter patterns in reading 
• Difficulty connecting speech sounds with appropriate letter or letter combinations and omitting letters in 
words for spelling (e.g., “after” spelled “eftr”) 
• Difficulty reading fluently (e.g., reading is slow, inaccurate, and/or without expression) 
• Difficulty decoding unfamiliar words in sentences using knowledge of phonics 
• Reliance on picture clues, story theme, or guessing at words 
• Difficulty with written expression 

Fourth Grade through Sixth Grade 
Many of the previously described behaviors remain problematic along with the following: 
• Difficulty reading aloud (e.g., fear of reading aloud in front of classmates) 
• Avoidance of reading (particularly for pleasure) 
• Difficulty reading fluently (e.g., reading is slow, inaccurate, and/or without expression) 
• Difficulty decoding unfamiliar words in sentences using knowledge of phonics 
• Acquisition of less vocabulary due to reduced independent reading 
• Use of less complicated words in writing that are easier to spell than more appropriate words (e.g., “big” 
instead of “enormous”) 
• Reliance on listening rather than reading for comprehension 

Middle School and High School 
Many of the previously described behaviors remain problematic along with the following: 
• Difficulty with the volume of reading and written work 
• Frustration with the amount of time required and energy expended for reading 
• Difficulty reading fluently (e.g., reading is slow, inaccurate, and/or without expression) 
• Difficulty decoding unfamiliar words in sentences using knowledge of phonics 



NISD P a g e | 10 Dyslexia Program Policies & Procedures  

• Difficulty with written assignments 
• Tendency to avoid reading (particularly for pleasure) 
• Difficulty learning a foreign language 

 
Postsecondary 
Some students will not be identified as having dyslexia prior to entering college. The early years of reading 
difficulties evolve into slow, labored reading fluency. Many students will experience extreme frustration and 
fatigue due to the increasing demands of reading as the result of dyslexia. In making a diagnosis for dyslexia, 
a student’s reading history, familial/genetic predisposition, and assessment history are critical. Many of the 
previously described behaviors may remain problematic along with the following: 
• Difficulty pronouncing names of people and places or parts of words 
• Difficulty remembering names of people and places 

• Difficulty with word retrieval 
• Difficulty with spoken vocabulary 
• Difficulty completing the reading demands for multiple course requirements 
• Difficulty with notetaking 
• Difficulty with written production 

• Difficulty remembering sequences (e.g., mathematical and/or scientific formulas) 
The Dyslexia Handbook, 2024 pgs. 9-10 
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2. Screening 

State Requirements 
All kindergarten and first-grade public school students (must) be screened for dyslexia and related disorders. 
All students beyond first grade (must) be screened or tested as appropriate. (TEC §38.003) 

Each school district (is required) to administer to students in kindergarten, first grade, and second grade a 
reading instrument to diagnose student reading development and comprehension. The district must also 
administer a reading instrument at the beginning of 7th grade to students who did not demonstrate reading 
proficiency on the 6th grade reading STAAR. (TEC §28.006) 

School districts are required to notify parents/guardians of each student in kindergarten, first grade, or 
second grade who is determined to be at risk for dyslexia or other reading difficulties based on the results of 
the reading instruments. In accordance with TEC §28.006(g), an accelerated reading instruction program 
must be provided to these students. 

 

 
K-2: mCLASS 

 
Screening Instruments 

The Dyslexia Handbook, 2024 pg. 13 

School districts are required to choose a screening instrument either from the Commissioner’s list of 
approved reading instruments or one that meets the required components laid out in TEC §28.006. 

Nederland ISD currently uses the mCLASS assessment tool. This is a web-based program that meets the 
criteria set by the state of Texas for both the dyslexia screening tool and reading instrument. 

Assessments are given 3 times per year; beginning of the year (BOY), middle of the year (MOY), and end of 
the year (EOY). Testing windows are included in the district’s annual testing calendar. Data regarding 
assessment results are stored in the shared Dyslexia drive on the NISD Google Drive network. All pertinent 
faculty shall have access to this drive. Those requiring access should contact the district Dyslexia Specialist. 

These assessments may be given by the classroom teacher or an interventionist as scheduling allows. When 
available, the elementary interventionist team conduct mCLASS testing with students in grades K-2 at 
appropriate times. When this is not possible, assessment is the responsibility of the campus to complete. 

All who administer mCLASS must be trained in the administration and interpretation process. Training 
records (certificates) are to be turned in to the district Dyslexia Specialist. Records will be kept and 
maintained by the district Dyslexia Specialist. Training is offered through mCLASS/Amplify with refresher 
training from NISD. 

 
Figure 2.1 

 

mCLASS Highlights 
1. 1-minute probes 

2. Based on DIBELS 
3. Administered 1:1 on iPad 
4. Maze assessments (grades 2+) given on 

computer/iPad independently 
5. Tracks progress year to year 
6. Progress monitoring & 

benchmarks 

7. Gives goals & next steps – helpful for 
RtI & IEPs 

8. Generates reports & parent letters 
9. Dyslexia indicator build in to report 
10. Reports help with ability grouping 
11. Library of activities 
12. Available in Spanish (IDEL) 

 
**See Appendix A for more information about mCLASS.** 
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Figure 2.2 
 

Criteria for English and Spanish Screening Instruments 

Kindergarten First Grade 

 Letter Sounds Knowledge or Letter Naming Fluency  Word Reading Accuracy or Fluency 

 Phonological Awareness  Phonological Awareness 

 

When conducting the screener, information should be noted regarding the student’s behaviors observed 

during the administration of the instrument. Such behaviors are listed below. 

 
Figure 2.3 

 

Student Behaviors Observed During Screening 

 Lack of automaticity 

 Difficulty sounding out words left to right 

 Guessing 

 Self-correcting 

 Inability to focus on reading 
 Avoidance behavior 

 
The Dyslexia Handbook, 2024. Pg. 16 

 

 

7th Grade: Star Renaissance Reading 
Star Renaissance Reading is an online reading assessment administered to students independently. Any 7th 

grade student who did not pass the 6th-grade STAAR reading assessment must complete the Star Renaissance 

assessment during the first marking period of the school year. Star Renaissance data is shared with each 

middle school for the purposes of determining at-risk status for those students. Students who are reading 

below grade level based on the Star Renaissance report and also have classroom or historical data which 

supports a pattern of reading difficulty are considered to be at risk for dyslexia. Students who are determined 

to be at risk for reading difficulties must be offered accelerated reading instruction. 

 
Star Diagnostic Report provides the student’s grade level equivalence in grade and months (e.g., 3.7 = 3rd 

grade, 7th month). Star Renaissance also assigns risk categories based on performance. “At/Above 

Benchmark” (green) means that the student is able to read on or above grade-level and is not at risk. “On 

Watch” (blue) means that they read slightly below level and should be monitored to make sure this gap does 

not grow. “Intervention” (yellow) means the student is reading below grade level and maybe at risk for 

reading difficulty provided the classroom data support this conclusion. They may require intervention and/or 

assessment to improve outcomes. “Urgent Intervention” (red) means the student is reading significantly 

below grade level and are considered at risk for reading difficulty provided the classroom data support this 

conclusion. These students should be considered for assessment to determine if dyslexia is present. 

Intervention shall be provided for any student determined to be at risk while awaiting assessment results. 
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Figure 2.4 Dyslexia Screening Exception Codes 

The district Dyslexia Specialist compiles a list of students annually who potentially need to be assessed and 

share them with the middle school ELAR teachers, principals, and counselors. Additional data shall be 

reviewed by these persons to determine if students in question are at risk for dyslexia or related disorders. 

Any students determined to be at risk are to be offered intervention and the referral process is initiated after 

consultation with the campus diagnostician. Data regarding assessment results are stored in the shared 

Dyslexia drive on the NISD Google Drive network. All pertinent faculty have access to this drive. 

 

Screening Timelines 
 

 

 
In accordance with TEC §28.006 reading instruments are given to all students in grades K-2, and 7. These 

instruments are given in grades K-2 three times a year (beginning, middle, and end of the year). The results of 

these assessments should drive instruction. Seventh-graders who did not show proficiency on the 6th-grade 

STAAR reading assessment shall be administered the reading instrument at the beginning of the school year 

and offered an accelerated reading program. If a student is not screened, they must be coded in PEIMS based 

on the reason (see Figure 2.4 – Dyslexia Screening Exception Codes). 

**Screening is an ONGOING process, not just a snapshot. All students should be monitored continuously 

for reading and writing difficulty.** 
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Does the screener show the student MAY be at risk 
for reading difficulties? 

Yes No 

Collect data from classroom and other 
assessments. 

Does the analysis show that the student 
exhibits characteristics of dyslexia? 

Yes No 

Continue grade-level evidence-based core reading instruction 
(Tier 1) and provide any appropriate interventions. 

Inform the parent and contact campus 
diagnostician to initiate FIIE process. Continue or 

initiate appropriate interventions while FIIE 
process is conducted. 

Continue grade-level, evidence-based 
core reading instruction. (Tier 1) 

Figure 2.6 

Interpreting Screening Results 

 
Following each administration of the mCLASS Benchmark assessment the campus results are compiled by the 

district Dyslexia Specialist and shared with each campus. Decisions are then made by campus committees to 

determine which students are at risk for dyslexia or other reading difficulties. 

 
There are 4 categories for student performance levels within mCLASS. These levels are color coded as seen 

below. 

 
 
 
 
 
 

Students are considered at risk if they the screening data indicates (by dyslexia indicator) or they are 

deficient in the areas based outlined in Figure 2.2. Students are coded in PEIMS based on this data. The 

campuses must then determine if the deficiencies are supported by classroom data and historical 

information available for the student to determine if evaluation is recommended. Campus teams must meet 

to discuss whether or not all data support their risk category before determining whether or not to refer 

for testing. 

 
“Screening, by definition, should never be the final determination of whether a student has dyslexia.” 

The Dyslexia Handbook, 2024 pg. 18 

 

Screener Decision Making Flow Chart 
 

 

Figure  2.5 

The Dyslexia Handbook, pg. 20 
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Decisions should not be made based on one piece of information alone. Screenings are helpful, but they are 

only one piece of the puzzle. For assistance in making these decisions, contact your district Dyslexia Specialist 

or campus diagnostician. 

Figure 2.7 
 

Sources and Examples of Screening Data 

Quantitative Information Qualitative Information 

Results of – 

 Current screening instruments 

 Previous Screening instruments 

 Formal and informal classroom reading 
assessments 

 Additional brief and targeted skill assessments 

 Observations of student during screening 

 Other observations of student progress 

 Teacher observations 

 Parent/guardian input (e.g., family history, early 
language skills) 

 Current student work samples 

 Work samples from earlier grade(s) 
 Intervention history 

 
The Dyslexia Handbook, 2024 pg. 19 

 

Parents/guardians must be informed of screening results. The Dyslexia Screener Results1 is to be sent home 

when intervention only is recommended and the Dyslexia Screener Results2 is to be sent home when 

intervention and assessment are recommended. 

 

 

PEIMS Coding 

Following the universal screeners completed during the beginning of the school year (BOY), middle of the 

year (MOY), and end of the year (EOY) as well as the dyslexia screeners for kindergarten (EOY) and 1st grade 

(MOY), appropriate PEIMS coding will be completed by the district Dyslexia Specialist in collaboration with 

the district PEIMS Coordinator. PEIMS coding is accessed through the eSchoolPlus program. 

Universal Screener Coding 

Data from the Universal Screener (mCLASS) given at BOY, MOY, and EOY is to be recorded in eSchool 

demographics under “Early Literacy Indicator” for PEIMS reporting. The options are 01-Student is eligible for 

accelerated reading instruction (at-risk), 02- Student is not eligible for accelerated reading instruction (not at 

risk), or 03- Student was not assessed. This data is sent to TEA at appropriate times by the PEIMS 

Coordinator.  

Dyslexia Screener Coding 

The results of the dyslexia screener at MOY for 1st grade and by the EOY for kindergarten, must be recorded 

under the “Dyslexia Risk Code” in eSchool demographics. The options are 01-Screened and determined to 

be not at risk for dyslexia or related disorders, 02-Screened and determined to be at risk for dyslexia or 

related disorders, or 03-Not screened for dyslexia or related disorders. If a student is coded as 03, the 

reason for not screening must be indicated in the “Dyslexia Screening Exception Codes”. See Figure 2.4 for 
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the 12 reason codes. Reasons 1-4 are considered acceptable reasons for not screening. Reasons 5-7 might 

be compliant reasons, but must be backed with documentation. Reasons 8-12 are considered noncompliant 

reasons for not assessing.  
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Schools must recommend evaluation for dyslexia if the student demonstrates the following: 

 Poor performance in one or more areas of reading and spelling that is unexpected for the student’s age/grade 

 Characteristics and risk factors of dyslexia indicated in Chapter 1: Definitions and Characteristics of Dyslexia. 

3. Evaluation and Identification of Dyslexia 

 
All decisions to assess must be data driven and made on a case-by-case basis. Evaluation of all students for 

which dyslexia is suspected must follow the Individuals with Disabilities Education Act (IDEA) guidelines for 

identification of students for special education services. Assessment may be requested at any time if a 

disability is suspected including dyslexia and related disorders. Evaluation is not to be delayed or denied 

because of implementation of the RtI process (see letter from the Office of Special Education Programs 

[OSEP] linked below). 

https://sites.ed.gov/idea/idea-files/osep-memo-11-07-response-to-intervention-rti-memo/ 

If a student is to be evaluated for dyslexia or a related disorder, the assessment should encompass all areas 

of suspected disability. 

A student may be referred at any point by a teacher, parent, or other person who works closely with the 

child. Screening data are to be used to determine those who are at risk for dyslexia or other reading 

difficulties. 

Campus teams should include the diagnostician and dyslexia interventionist in conversations regarding 

possible referrals for dyslexia or related disorders. 

 
When a child is suspected of having dyslexia or related disorder under IDEA, the campus must provide the 

parents with the Notice of Procedural Safeguards, copy or link to a current version of The Dyslexia Handbook, 

information about Texas Talking Books and Learning Ally. 
 

 
 

 
Figure 3.1 

Process for Referring a Student for Evaluation 

 

 

Staff suspect disability based on screener and/or classroom data 

Gather supporting data (See below) 

Bring concern to your campus counselor or student's counselor 

Counselor relays the information to the ARD Facilitator or Diagnostician 

ARD Facilitator or Diagnostician initiates the referral process 

https://sites.ed.gov/idea/idea-files/osep-memo-11-07-response-to-intervention-rti-memo/
https://sites.ed.gov/idea/idea-files/osep-memo-11-07-response-to-intervention-rti-memo/
https://www.spedtex.org/resources/notice-procedural-safeguards
https://tea.texas.gov/academics/special-student-populations/texas-dyslexia-handbook-2021.pdf
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Data Collection 
Data may be collected from various places. Eduphoria is a great place to pull historical data regarding the 

student’s STAAR performance, benchmark grades, Star Renaissance reports, and TELPAS performance 

(Emergent Bilingual students [EB]). Other data may be found in the student’s cumulative folder, orange 

literacy folder (elementary), LPAC documents (for EB students). Dyslexia interventionists will complete the 

Reading Fluency Data form to include in the referral packet. 

The following are pertinent data to collect on a child suspected of having dyslexia: 

 Performance data in the following areas 

o Phonological awareness 

o Phonic coding 

o Vocabulary 

o Language structure 

o Reading fluency 

o Reading comprehension 

 Other academic data 

o Vision Screening 

o Hearing Screening 

o Teacher reports of classroom concerns 

o Classroom Reading Assessments 

o Accommodations or interventions provided 

o Academic progress reports (report cards) 

o Gifted/talented assessments 

o Samples of schoolwork 

o Parent conference notes 

o Results of kindergarten-grade 2 universal screening - mCLASS 

o K–2 reading instrument results (English and native language, if possible) – Star 

Renaissance, HMH, Sight Words 

o 7th-grade reading instrument results – Star Renaissance 

o State student assessment program results - STAAR, TELPAS 

o Observations of instruction provided to the student 

o Previous evaluations 

o Outside evaluations 

o Speech and language assessment 

o School attendance 

o Curriculum-based assessment measures 

o Instructional strategies provided and student’s response to the instruction 

o Screening data 

o Parent survey  

o Teacher survey 
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Figure 3.2 

 

Additional Data Sources for EB students 

 Home Language Survey 

 Oral language proficiency test results 

 Texas English Language Proficiency Assessment System (TELPAS) information 

 Instructional interventions provided to address language needs 

 Information regarding previous schooling inside and/or outside the U.S. 

 Type of language program model provided and language of instruction 

 

 

Formal Evaluation 
When a formal evaluation for dyslexia is warranted, the areas outlined in the table below must be assessed. 

 
Figure 3.3 

Areas to be Assessed - Dyslexia 

Academic Skills Cognitive Processes Possible Additional Areas 

 Letter knowledge (name and 
sound) 

 Reading words in isolation 
 Decoding unfamiliar words 

accurately 

 Reading fluency (rate, 
accuracy, and prosody) 

 Reading comprehension 

 Spelling 

 Phonological/phonemic 
awareness 

 Rapid naming of symbols 
or objects 

 Vocabulary 

 Listening comprehension 

 Verbal expression 

 Written expression 

 Handwriting 

 Memory for letter or symbol 
sequences (orthographic 
processing) 

 Mathematical 
calculation/reasoning 

 Phonological memory 

 Verbal working memory 
 Processing speed 

The Dyslexia Handbook, 2024 pg. 29 

 

 

The district Dyslexia Specialist may assist in formal assessment as their availability dictates. A service request must 

be submitted to the Special Education Director for approval to assign portions of the assessment to the Dyslexia 

Specialist. In such cases, the Dyslexia Specialist and campus diagnostician will work collaboratively. The Dyslexia 

Specialist will assess the areas listed under academic skills, cognitive skills, and those in bold print in the above 

table. They will also address handwriting concerns and observations. The diagnostician is responsible for data 

gathering, assessing the core cognitive areas, and any mathematics needing to be assessed. The Dyslexia Specialist 

will share assessment results and interpretations with the campus diagnostician to be included in the Full 

Individual Initial Evaluation (FIIE). 

 

**See The Dyslexia Handbook pages 36 & 39 for additional considerations for assessing EB students.** 

Consideration must be given to Socioeconomic Factors and Language Proficiency. 

An LPAC representative must be included when decisions are made regarding 

Emergent Bilingual (EB) students. 
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Interpretation of Data and Evaluation 
The Multidisciplinary Team (MDT), including the parent/guardian, completes the FIIE and determines if the 

student exhibits characteristics of dyslexia, explains the impact on access and progress to grade-level 

curriculum and then determines if the student has dyslexia. 

The Annual Review and Dismissal (ARD) committee will review the FIIE and all available data to determine 

eligibility for special education and related services. To be eligible for special education services, a student 

must be diagnosed with a qualifying condition (disability) AND require specially designed instruction. If the 

student has a disability (dyslexia or related disorder) and needs dyslexia instruction, then they meet both 

prongs for identification for special education and an Individual Education Plan (IEP) will be put in place which 

includes goals addressing their areas of need. 

The Dyslexia Handbook, 2024 pg. 31 
 
 

 
Figure 3.4 

 

Questions to Determine the Identification of Dyslexia 

1. Does the student exhibit any primary characteristics of dyslexia? 
a. Difficulty with accurate and/or fluent word reading 
b. Poor spelling skills 
c. Poor decoding ability 

2. Do these difficulties (typically) result from a deficit in the phonological component of language? 
(Average phonological scores alone do not rule out dyslexia.) 

3. Are these difficulties unexpected for the student’s age in relation to their other abilities and provision of 
effective classroom instruction? 

The Dyslexia Handbook, 2024 pg. 34 

 

If the student is Emergent Bilingual, special consideration must be given to their language skills. Students who 

are more proficient in Spanish or have received the majority of their instruction in Spanish will benefit from a 

bilingual assessment. Bilingual assessments are performed by outside contractors and a service request must 

be placed with the NISD special education department. However, if the student is more proficient in English 

or the majority of their instruction has been in English, it may be appropriate to assess in English and input 

the evaluation results in the Culture-Language Interpretive Matrix (C-LIM) by assessment personnel to 

determine if the student’s performance reflects a cultural and linguistic difference or if it is more likely due to 

a disability. The district Dyslexia Specialist can help with this process. 

If the student is identified with dyslexia, but is not eligible for special education services, they may be eligible 

to receive accommodations under Section 504. Any student requiring an evidence-based dyslexia program 

must meet eligibility through IDEA (special education). 
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Does the screener show the student is at risk for dyslexia? 

Does the parent give consent for an FIIE? 

YES 

 

 
4. Seek parental consent for a Full and 

Individual and Initial Evaluation (FIIE) 
Continue grade level, evidence-based core 
reading instruction (Tier 1) and provide any 

other appropriate tiered interventions. 

NO 

NO 

YES 

In all grades, is the student 
suspected of having dyslexia? 

5.  Collect and review quantitative and qualitative data 

YES 

If the ARD committee determines that the student 
has the condition of dyslexia and needs evidence- 

based dyslexia instruction, then the student is 
eligible for special education services. 

2. The ARD committee determines eligibility 
for special education services 

Figure 3.5 
Pathway for the Identification and provision of Instruction for Students with Dyslexia 

 

 
 
 
 
 
 
 
 
 
 
 
 

 

Continue grade level, evidence-based core 
reading instruction (Tier 1) and provide any 

other appropriate tiered interventions. 

Consider whether the student should be 
referred for a 504 evaluation. 

3. Conduct FIIE 

Does the evaluation report completed by the 
multidisciplinary team indicate that dyslexia is 

present? 

 
NO YES 

 
 
 
 
 
 
 
 
 
 
 
 

 
The Dyslexia Handbook, 2024 pg. 36 

1. Universal screening for kindergarten 
and first grade students 

YES 

Does the screener show the student is at risk 
for dyslexia? 

NO 

Continue grade level, 
evidence-based core 

reading instruction. (Tier 1) 
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Transfer Students 

Within State Transfer 
The campus has a duty to take reasonable steps to obtain the child’s records from the previous school district 

including: 

 The IEP or 504 plan and supporting documents 

 Any other records relating to the provision of special education or related services 

If the child was in the process of being identified then the campus must coordinate with the previous school 

district to ensure the evaluation is completed promptly and appropriately. The NISD campus should adopt 

the timelines set out in the evaluation procedures from the previous district unless the campus is making 

sufficient progress to ensure the completion of the evaluation and the parent and campus agree to a specific 

timeline when the evaluation will be completed. 

Summer Transfer 
Regardless of where the student transfers from, if the receiving campus has obtained a copy of the IEP, the 

campus may adopt the existing IEP and implement it on the first day of school or hold an ARD committee 

meeting to revise the child’s IEP for the first day of school. If extended school year services are required by 

the IEP, the ARD committee would need to meet as soon as possible after the completion of the report. 

Transfers within the School Year 
If the parent(s) or the previous district have verified the child was receiving dyslexia instruction through 

special education the receiving campus must ensure FAPE and provide comparable services to what the 

student received according to their IEP (if received) and either adopt the existing IEP or develop a new IEP. 

This must be done within 20 school days of receiving the IEP. 

Out-of-State Transfers within the School Year 
The ARD committee of the receiving campus must follow the guidelines for students transferring within the 

school year. They must determine whether or not a new evaluation is necessary and conduct that evaluation 

according to the evaluation procedures framework. If an evaluation is not necessary, they have 20 school 

days from the date of receiving the child’s IEP to develop, adopt, and implement the new IEP. 

While the campus is awaiting a copy of the student’s IEP from their previous district, they have an obligation 

to implement comparable services to what the student received previously based on parent information. 
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4. Dyslexia Instruction 

Dyslexia Interventionist’s Role 
Teachers who provide direct instruction for dyslexia must hold a valid teaching certificate for the grade levels 

they instruct and be trained in dyslexia as well as the chosen dyslexia program of NISD, Reading by Design 

(RBD). There are no dyslexia-specific certifications required by TEA. There is also no requirement for dyslexia 

teachers to hold special education certification unless the district requires it for the position. At this time, 

NISD does not require dyslexia teachers to obtain special education certification. It is up to the individual 

teacher to decide if that is a certification they would like to obtain. 

Duties 
The dyslexia teacher will: 

 Deliver RBD to identified students with dyslexia and/or dysgraphia (if determined appropriate) only 

 Instruct RBD with fidelity 

 Maintain ratios and communicate with campus and administration if ratios grow to an 

unmanageable level 

 Administer progress monitoring with fidelity including, but not limited to program mastery checks 

 Communicate regularly with teachers, parents, and administration (campus and district) 

 Collaborate with special education mentor for the drafting of PLAAFPs and Goals for special education 
students receiving direct dyslexia instruction. 

 Assist in and/or conduct training at their assigned campus to facilitate instruction of classroom 

teachers on dyslexia as required by The Dyslexia Handbook 

 Stay abreast of current research and development in dyslexia and research-based/evidence-based 

reading programs 

 Assist district Dyslexia Specialist in dispersing information to teachers and parents 

 Maintain all necessary student records 

 Send progress reports home each 6 weeks 

 Send or upload copies of progress reports to the district Dyslexia Specialist 

 Comply with all federal, state, and district laws and policies 

 Review dyslexia data 

 Attend team meetings and trainings 

 Assist district and campus personnel with dyslexia screenings and interpretation 

 Assist campus RtI and assessment teams in the identification of students at risk for dyslexia 

 Serve as a resource for campus faculty on matters of dyslexia and related disorders 

 Provide necessary information and data to the district Dyslexia Specialist for reporting and auditing 
 

 
Any student with a need for evidence-based dyslexia instruction must be served under special education. 

Evidence-based dyslexia instruction is considered specially designed instruction (SDI) as it differs from what 

grade-level students learn in the classroom, and therefore this program satisfies the second prong of special 

education eligibility and must be provided under special education. 
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Reading by Design 
Nederland ISD uses the Reading by Design (RBD) program developed by Region 4. This program meets the 

required components of dyslexia instruction described in The Dyslexia Handbook. 

**See Appendix C for more information on RBD components and fidelity statement.** 

This program consists of 5 volumes and a supplemental level 0 for students who may not be ready for the 

content of level 1. 

As per the program fidelity statement, RBD was developed to meet the standards set by state law. It is 

composed of lessons which include: 

 Phonological awareness – the understanding that words are made of individual sounds that can be 

separated, put together, and changed 

 Sound-Symbol association – connecting the speech sounds with written letters 

 Syllabication – separating words into smaller parts with one vowel sound and recognizing the 6 basic 

syllable types in English; closed, open, vowel-consonant-e, r-controlled, vowel pair (vowel team), and 

final stable syllable 

 Orthography – written spelling patterns and rules 

 Morphology – how morphemes (the smallest word parts with meaning) are combined to form 

words. 

 Syntax – sequence and function of words in sentences 

 Reading comprehension – constructing meaning from text. 

 Reading fluency – reading text with adequate speed (rate) and accuracy while maintaining 

comprehension. Also includes prosody (inflection). 

Dyslexia instruction must be: 

 Simultaneous, multisensory (VAKT) – skills are taught using all learning pathways in the brain (visual, 

auditory, kinesthetic [movement], and tactile) simultaneously in order to enhance memory and 

learning 

 Systematic and cumulative – instruction follows the order of language (easiest skills are taught first 

and build up to more complex skills) 

 Explicit instruction - all skills are explained and demonstrated one at a time by the teacher 

 Diagnostic teaching to automaticity – teaching is prescriptive and individualized based on 

continuous assessment of the student’s skills and needs. All skills are taught until they are automatic 

for the student 

 Synthetic instruction – parts of language are taught and then students are taught how the parts 

work together 

 Analytic instruction – the whole [word] is presented and students are taught how to break it down 

into its component parts 

All teachers providing direct dyslexia instruction must be trained in dyslexia and RBD. Although evidence- 

based dyslexia instruction is implemented through special education, providers of dyslexia instruction are not 

required to be certified in special education. 
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Program Fidelity 
Fidelity – (noun) the degree of exactness with which something is copied or reproduced 

Where this program is concerned, fidelity is the degree to which the program is instructed as intended. 

“The implementation of Reading by Design with fidelity is critical to the success of students.” (Region 4 

Fidelity Statement, 2022) 

“Placement decisions and program participation level should be made by the ARD committee. RBD is not 

intended to be grade-level specific nor does the content match specific grade-level TEKS. The program is 

designed to build foundational literacy skills at any grade level.” (Region 4 Fidelity Statement, 2022) 
 

 
Fidelity Components 

**See Appendix C for the RBD Fidelity Statement** 

1. Groups meet 4-5 days per week. 

2. Groups meet for 30-45 minutes per session 

3. Groups should not exceed 6 students in elementary settings and 8 students in secondary 

settings. 

4. Teachers must be trained by a regional education service center to utilize the program. They could 

also receive training from a trainer certified by Region 4 who is in good standing. 

(See the Region 4 Fidelity Statement for more information regarding research support for these 

components.) 

 

 

Exiting Reading by Design Intervention 
It is imperative that decisions to exit are made carefully. Withdrawing intervention prematurely can have 

negative outcomes for the student. **A student who reads accurately, but not fluently at grade level still 

requires intervention as their skills have not yet become automatic.** Decisions regarding exiting RBD must 

be made by the ARD committee. (Region 4 Fidelity Statement, 2022) 

The ARD committee should consider the following questions when deciding to exit a student from 

instruction: 

1. What does the progress monitoring data show? 

2. Is the student approximating grade level standards? 

3. Has the student acquired the skills taught in the program? 

4. Has the student maintained the progress made in the program and is able to apply learned skills 

automatically, effectively, and efficiently in the classroom? 

5. Did the student successfully complete the entire intervention program (Mastery Check suggested 

standards are included within the program) 

**See Dyslexia Program Exit Data in Appendix B** 
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It may be appropriate to dismiss the student from direct instruction for dyslexia (Specially Designed 

Instruction) before they complete the program if the student has met other criteria and has progressed to 

the point where the RBD instructional materials are commensurate with what students are learning in class. 

This decision should be made on an individual basis and not a blanket decision for all students. 

The Dyslexia Program Exit Data form must accompany the ARD documents along with copies of supporting 

data and be included in the students’ ARD folders. Failure on the part of the ARD committee to agree to 

dismissal from RBD will result in the student not exiting the program. 

 

 

Instructional Accommodations 
Students with dyslexia may benefit from instructional accommodations in the classroom. There is no set list 

of “dyslexia accommodations”. Accommodations are determined by the individual student’s areas of need. 

Some examples of possible classroom accommodations are: 

 Copies of notes

 Note-taking assistance

 Additional time on class assignments and tests

 Reduced/shortened assignments (e.g., chunking assignments into manageable units, fewer items 

given on classroom tests or homework without eliminating concepts, or student planner to assist 

with assignments)

 Alternative test location that provides a quiet environment and reduces distractions

 Priority seating assignment

 Oral reading of directions or written material

 Word banks

 Audiobooks

 Text-to-speech

 Speech-to-text

 Electronic spellers

 Electronic dictionaries

 Formula charts

 Adaptive learning tools and features in software programs

This is not an exhaustive list and should not be blanketly applied to all students with dyslexia. 

Accommodations should be decided upon by ARD or Section 504 committee. 

**See Appendix B for more information on accommodations based on areas of weakness** 
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State Testing 
Not all accommodations are allowable on state assessments, however that should NOT be a deciding factor 

in whether or not to implement an accommodation with a student in class. Classroom instruction comes first. 

The students’ classroom learning needs are the most important focus when making accommodation 

decisions. 

Some accommodations allowed in the classroom could invalidate the results of state testing and are 

therefore not allowed on the state test. Campus teams should refer to TEA’s allowable accommodations 

documents when determining which accommodations to put in place for state testing. 

Students must meet eligibility requirements set by TEA for each accommodation recommended for state 

testing. 

Any accommodations not listed in the allowable accommodations list must be submitted to TEA for approval 

well in advance of the testing windows. 

 

 

Supplemental Programs 

There are various resources and programs available through NISD that address reading and phonics. It is 

allowable to supplement the Reading by Design program with other programs and tools available, but they 

may not take the place of Reading by Design instruction. 

 
Lexia 

Lexia is an online program that is prescriptive, meaning that it puts the students through an assessment 

before placing them in the lesson that is most appropriate for them. It also spirals through skills until they 

are mastered. This program is great for helping students practice skills they need for reading. Once the 

student is placed into a lesson, a user license is assigned to them. Only students with licenses for the 

program are able to continue using it. If a student is unable to access lessons it may be that the campus has 

used up its allotted licenses. Check with the district Dyslexia Specialist to see if there might be licenses that 

can be freed up from children who are no longer using the program. Lexia is accessible through the Clever 

portal.  

 

Lexia is an appropriate program to assign to students in the event that the campus dyslexia interventionist is 

unable to meet with them due to testing, ARD meetings, or absences.   

 

Really Great Reading 

Really Great Reading is the phonics program adopted for elementary phonics instruction. It has many 

evidence-based components that are great for struggling readers. However, this is the program used for tier 

1 (classroom) instruction.  As such, it should not be used for dyslexia instruction. It may not meet all criteria 

for dyslexia instruction and the dyslexia program used for dyslexia instruction should be different than 

classroom instruction in order to be considered specially designed instruction. However, it is acceptable to 

use manipulatives or instructional concepts from Really Great Reading to bolster the Reading by Design 
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program.  
 

If there are any questions regarding the ability to use other programs in the dyslexia program contact the 

district Dyslexia Specialist.
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5. Dysgraphia 

Definition and Characteristics 
“… Dysgraphia is best defined as a neurodevelopmental disorder manifested by illegible and/or inefficient 
handwriting due to difficulty with letter formation. This difficulty is the result of deficits in graphomotor 
function (hand movements used for writing) and/or storing and retrieving orthographic codes (letter forms) 
(Berninger, 2015). Secondary consequences may include problems with spelling and written expression. The 
difficulty is not solely due to lack of instruction and is not associated with other developmental or 
neurological conditions that involve motor impairment.” 

The Dyslexia Handbook, 2024 pg. 55 

Characteristics of dysgraphia include: 

 Variably shaped and poorly formed letters

 Excessive erasures and cross-outs

 Poor spacing between letters and words

 Letter and number reversals beyond early stages of writing

 Awkward, inconsistent pencil grip

 Heavy pressure and hand fatigue

 Slow writing and copying with legible or illegible handwriting (Andrews & Lombardino, 2014) 

Additional consequences of dysgraphia may also include:

 Difficulty with unedited written spelling

 Low volume of written output as well as problems with other aspects of written expression 

Dysgraphia is not:

 Evidence of a damaged motor nervous system

 Part of a developmental disability that has fine motor deficits (e.g., intellectual disability, autism, 

cerebral palsy)

 Secondary to a medical condition (e.g., meningitis, significant head trauma, brain trauma)

 Association with generalized developmental motor or coordination difficulties (Developmental 

Coordination Disorder)

 Impaired spelling or written expression with typical handwriting (legibility and rate) (Berninger, 

2004)

 
Dysgraphia can be due to: 

 Impaired feedback the brain is receiving from the fingers

 Weaknesses using visual processing to coordinate hand movement and organize the use of 

space

 Problems with motor planning and sequencing

 Difficulty with storage and retrieval of letter forms (Levine, 1999)
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Handwriting incorporates multiple language processes. It is not just a motor skill. It requires motor skills to 

form letters on the page but it also requires auditory recognition of letter sounds, an ability to map those 

sounds to correct letters and spelling patters, speech production of those sounds, and visual recognition of 

letter forms, word forms, and spelling patterns. For this reason, dysgraphia is best remediated with direct 

instruction in phonics as well as handwriting concurrently. 
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6. Evaluation and Identification of Dysgraphia 

 
Identification of dysgraphia follows the Child Find procedures for an FIIE under IDEA. Documentation of the 

following characteristics should be included in the evaluation: 

 Slow or labored written work

 Poor formation of letters

 Improper letter slant

 Poor pencil grip

 Inadequate pressure during handwriting (too hard or too soft)

 Excessive erasures

 Poor spacing between words

 Poor spacing inside words

 Inability to recall accurate orthographic patterns for words (spelling patterns)

 “b” and “d” reversals beyond developmentally appropriate time (past 2nd grade)

 Inability to copy words accurately

 Inability of student to read what was previously written

 Overuse of short familiar words such as “big”

 Avoidance of written tasks

 Difficulty with visual-motor integrated sports or activities

TEA advises that evaluation for dysgraphia should be conducted if the student demonstrates the following: 

 Impaired or illegible handwriting that is unexpected for the student’s age/grade

 Impaired handwriting that interferes with spelling, written expression, or both that is unexpected for 

the student’s age/grade
The Dyslexia Handbook, 2024 pg. 57 

 
Figure 6.1 

 

Sources and Examples of Cumulative Data - Dysgraphia 

 Vision screening 

 Hearing screening 

 Teacher reports of classroom concerns 

 Parent reports of concerns about handwriting, spelling, 
or written expression 

 Classroom handwriting assessments 

 Classroom spelling assessments 

 Samples of written work (e.g., journal, story responses, 
writing samples, etc.) 

 Accommodations or interventions provided 

 Academic progress reports (report cards) 

 Gifted/talented assessments 
 Samples of written schoolwork (timed & untimed) 

 Student assessment results (STAAR) 

 Observation of instruction provided to the student 

 Full Individual and Initial Evaluation 

 Outside evaluations 

 Speech and language assessment 

 School attendance 

 Curriculum-based assessment measures (benchmarks, 
classroom tests, etc.) 

 Instructional strategies provided and student’s response 
to the instruction 

 Universal screening 

 Parent survey 
 Teacher survey 

The Dyslexia Handbook, 2024 pg. 58 
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Figure 6.2 
 

Areas to be Assessed – Dysgraphia 

Academic Skills Cognitive Processes Possible Additional Areas 

 Letter formation 

 Handwriting 
 Word/sentence dictation 

(timed and untimed) 

 Copying of text 

 Written expression 

 Spelling 
 Writing fluency (both 

accuracy and rate) 

 Memory for letter or symbol 
sequences (orthographic 
processing) 

 Phonological awareness 

 Phonological memory 

 Working memory 

 Letter retrieval 

 Letter matching 

 
The Dyslexia Handbook, 2024 pg. 60 

 
Formal assessment is not required in all areas. Evaluation procedures may include a review of informal data, 

observations, work samples, etc. The Writing Checklist (developed by Cherry Lee) is one example of a data 

source that may be used. This checklist may be administered by a classroom teacher, dyslexia specialist, 

special education teacher, or diagnostician. **See Writing Checklist by Cherry Lee** 

 

 
Figure 6.3 

 

Questions to Determine the Identification of Dysgraphia 

 Do the data show the following characteristics and consequences of dysgraphia? 

o Illegible and/or inefficient handwriting with variably shaped and poorly formed letters 
o Difficulty with unedited written spelling 
o Low volume of written output as well as problems with other aspects of written 

expression 

 Doe these difficulties (typically) result from a deficit in graphomotor function (hand movements 
used for writing) and/or storing and retrieving orthographic codes (letter forms) 

 Are these difficulties unexpected for the student’s age in relation to the student’s other abilities and 
the provision of effective classroom instruction? 

The Dyslexia Handbook, 2024 pg. 61 

 

 
Dyslexia, dyscalculia, and dysgraphia are considered qualifying conditions for special education services 

under IDEA and these terms are appropriate to use within the evaluations, eligibility determinations, and IEP 

documents. This is addressed in the October 23, 2015 letter from the Office of Special Education and 

Rehabilitation Services (OSERS) (Dear Colleague: Dyslexia Guidance). 

https://sites.ed.gov/idea/idea-files/osep-dear-colleague-letter-on-ideaiep-terms/ 

When determining services for a student with dysgraphia it is important to keep in mind how their needs 

would be best met. The RBD program may or may not be appropriate depending on what weaknesses need 

to be addressed. If specially designed instruction is not needed for the student’s success, they may be eligible 

for services under Section 504. 

https://sites.ed.gov/idea/idea-files/osep-dear-colleague-letter-on-ideaiep-terms/
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7. Instruction for Students with Dysgraphia 

Effective handwriting instruction should include the following: 

 Show students how to hold a pencil.

 Model efficient and legible letter formation.

 Provide multiple opportunities for students to practice effective letter formation.

 Use scaffolds, such as letters with numbered arrows showing the order and direction of strokes.

 Have students practice writing letters from memory.

 Provide handwriting fluency practice to build students’ automaticity.

 Practice handwriting in short sessions.

Students with Dysgraphia require the above strategies, however the intensity, frequency, and delivery of 

instruction may need to be adjusted. The RBD program includes all of these components and may be 

appropriate for a student with dysgraphia. Some students may require more intense intervention while 

others may not have a need for specially designed instruction at all. Decisions regarding services should be 

made based on each individual student’s needs. Dysgraphia may occur independently or in conjunction with 

dyslexia. 

Handwriting 

Figure 7.1 

Handwriting Hierarchy of Instruction 

Posture Also known as “Watch Our Writing” (W.O.W.) 

 Feet are flat on the floor 

 Back is straight 

 Paper slanted so that the edge of the paper is parallel to the writing arm 

 Paper anchored with non-writing hand 

 Pencil grip and position correct 

Grip Normal tripod grip with pencil resting on first joint of middle finger with thumb and index 
fingers holding the pencil in place at a 45° angle. (Two fingers on top of the pencil with the 
pencil resting on the first joint of the ring finger is acceptable as well.) 

Letter Formation Emphasis placed in the following order: 

 Shape 

 Proportion 

 Size 

 Rhythm/fluency 
 Slant 

Sequence  Lower case letter first; Capitals as needed beginning with first letters of student 
name 

 Manuscript – group by stroke formation 

 Cursive – group by beginning approach stroke 

 Letters 

 Syllables 

 Words 

 Phrases 

 Sentences 
 Paragraphs 

The Dyslexia Handbook, 2024 pg. 63-64 
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Spelling 
Spelling and writing develop after oral language and reading skills. Instructions should be integrated with 

phonology and sound-symbol knowledge. Areas to address in instruction are: 

 Phoneme-grapheme correspondence

 Letter order and sequence patterns, or orthographic conventions:

 syllable types

 orthographic rules

 irregular words

 Position of a phoneme or grapheme in a word

 Meaning (morphology) and part of speech

 Language of origin (Moats, 2005)

Writing 
The Dyslexia Handbook, 2024 pg. 73 

Written expression difficulties are a possible secondary consequence of dysgraphia. Just as with dyslexia 

instruction, dysgraphia instruction must be simultaneous, multisensory, systematic and cumulative, explicit, 

and diagnostic teaching to automaticity. 

Possible Dysgraphia Accommodations 
Take the following into consideration when determining accommodations for dysgraphia: 

 The rate of producing written work

 The volume of work to be produced (are they able to keep up with the demands of classwork)

 The complexity of the writing task

 The tools used to produce the written product

 The format of the product

Below are examples of classroom accommodations for students with dysgraphia. This is not an exhaustive 

list, nor is it intended to be implemented for all students. 

 Allow more time for written tasks including note taking, copying, and tests

 Reduce the length requirements of written assignments

 Provide copies of notes or assign a note taking buddy to assist with filling in missing information

 Allow the student to audio record important assignments and/or take oral tests

 Assist student with developing logical steps to complete a writing assignment instead of all at once

 Allow the use of technology (e.g., speech to text software, etc.)

 Allow the student to use cursive or manuscript, whichever is most legible and efficient

 Allow the student to use graph paper for math, or to turn lined paper sideways, to help with lining up 

columns of numbers

 Offer an alternative to a written project such as an oral report, dramatic presentation, or visual 

media project

The Dyslexia Handbook, 2024 pg. 66-67 
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8. Role of District Dyslexia Specialist 
The district Dyslexia Specialist’s primary role is to ensure compliance within the dyslexia program. Their 

responsibilities include, but are not limited to: 

 

Planning 
Support the planning, coordination, and implementation of dyslexia curriculum 
 

Coaching 
Provide individualized feedback, coaching, and development to dyslexia interventionists 
 

Monitoring 
Support systems for monitoring dyslexia curriculum implementation and student progress 

 Collect student progress reports

 Review student numbers monthly and document trends

 Maintain accurate PEIMS coding

 
Research 
Research programs and analyze them to determine if they could be implemented in the district 
 

Staff Development 
Provide opportunities for staff development for teachers and administrative staff 
 

Screening 
Conduct/facilitate assessments and screenings, and assist campus staff in developing intervention plans for 

students 

 

Program Coordination 
Coordinate the dyslexia program throughout the district to ensure cohesiveness of training and program 

implementation 

 

Communication 
Promptly and effectively communicate with faculty, staff, administration, and parents 

Collaboration 
 
Work in collaboration with campus and district staff and administration 

The district Dyslexia Specialist must also stay abreast of policies and laws pertaining to dyslexia, special 

education, and English Language Arts and Reading (ELAR) curriculum. They must remain current on 

assessment standards and program implementation. It is their duty to seek out training opportunities for the 

dyslexia team (all campus dyslexia interventionists), hold meetings with the dyslexia team, and provide 

needed training when appropriate. They will also implement parent training in dyslexia as required by The 

Dyslexia Handbook. The district Dyslexia Specialist is responsible for updating PEIMS data following the
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beginning, middle, and end, of year screenings. They will work collaboratively on this data with the district 

PEIMS coordinator. They are also responsible for maintaining guiding documents and forms for the district as 

well as any data and resources for parents, teachers, and administrators. The Dyslexia Specialist is 

responsible for ensuring dyslexia teachers and their students have all necessary materials to instruct and 

learn. They are also required to manage the dyslexia budget and ensure all monies are spent appropriately. 
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9. Available Programs & Resources 
NISD has access to and provides multiple programs and resources for dyslexia. Links are provided where 

possible. 

Students 

 Lexia – Phonics program online – Accessible through the Clever portal under “District Tools” on the 

NISD website

 Learning Ally – Web/app based audiobooks program – Accessible through the Clever portal under 

“District Tools” on the NISD website

  Visor – Chrome extension approved for use on student laptops – allows student to place a virtual 

colored overlay on the computer screen

Dyslexia Teachers 

 Livebinder – Online binder of resources – email klsmith@nederlandisd.org for access code

 Dyslexia Library – Selection of books relating to dyslexia and reading – housed at the administration 

building. Contact the Dyslexia Specialist to borrow books.

Parents/Classroom Teachers 

 Dyslexia District - Podcast for dyslexia and related information – available on Spotify, Apple 

Podcasts, and Audible

 Dyslexia Newsletter – Newsletter for parents and teachers about dyslexia with resources, 

testimonials, tips, and tons of information. Email klsmith@nederlandisd.org to sign up.

https://www.livebinders.com/b/2828719
mailto:klsmith@nederlandisd.org
https://open.spotify.com/show/0tN1wolY0XEs1eKL2md48A?si=6ZkaroXpSSCN9TBvg3TIqQ
mailto:klsmith@nederlandisd.org
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Appendix A: mCLASS 
 

Logging in 
Go to my.amplify.com. Select “Log In with Clever” and use your district login information to access mCLASS. 

 

Once you are logged in, you will see a page that looks similar to the image below. 
 

From this screen you can access resources, training, intervention, and print out Home Connect information to 

send home with your students. This is also where you can access the student portal and the PD Library. The 

“Educator Home” button on these two pages will bring you to a to-do list of helpful tips and resources. 

Click on the icon that looks like 9 little squares or Educator Home (circled above). Select “mCLASS from the 

list on the left. 

  

file:///C:/Users/klsmith/Desktop/Op%20Pro/my.ampify.com
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Conduct any 

assessments 

that show up 

dark blue with 

the word 

“Assess” on 

them. 

The mCLASS navigation page (pictured below) allows you access to reporting, assessment, and intervention. 
 

Assessment 
Once you have logged in and selected “Assessment” from the navigation page, you will be taken to a school 
selection page. Choose your campus and class and then click the “sync” button at the bottom of the screen. 
Once the program syncs you will be brought to a page that looks like the following image: 

 
 

Once you select your assessment and student you will see the following dropdown for Benchmark testing: 
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Toggle between reports 

Select School and Class 

DON’T FORGET! 

 Keep a copy of BOY, MOY, and EOY benchmark reports in the 
students’ Literacy Folders. 

 Send progress reports home each 6 weeks for RtI. 

The dropdown menu for Progress Monitoring looks like this: 

Select your measure to assess from the dropdown menu and conduct that assessment. The student’s testing 
history (results) will display here once there is progress monitoring data for that student. 

 

 

Reports 
To print class summaries and student reports select the appropriate classroom reporting menu in the gray 

bar. 
 

 

 

 
The print icon offers multiple options for printing reports. 
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Benchmark Goals for mCLASS 
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This space intentionally left blank. 

Appendix B: Forms 
This section contains district created forms for the implementation of the Reading by Design program. These 

forms are to be used at appropriate times to accompany ARD documents and must be included in the 

students’ ARD folders. 
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Parent Contact Log 
Student Name:   ID #:   DOB:   

 

Parent Name: Parent Name: 

Cell Number: Cell Number: 

Work Number: Work Number: 

Email Address: Email Address: 

Mailing Address: Mailing Address: 

Communication 
 

Date: Person Contacted: Method: Result: Notes: 

  ▢ Face-to-Face 

▢ Virtual Meeting 

▢ Phone 

▢ Text 

▢ Email 

▢ Note 

▢ Busy Signal 

▢ Left Message 

▢ # Disconnected 

▢ Follow Up Required 

Date:  

▢ Other: 

▢ Goal ▢ Need ▢ Concern 

  ▢ Face-to-Face 

▢ Virtual Meeting 

▢ Phone 

▢ Text 

▢ Email 

▢ Note 

▢ Busy Signal 

▢ Left Message 

▢ # Disconnected 

▢ Follow Up Required 

Date:  

▢ Other: 

▢ Goal ▢ Need ▢ Concern 

  ▢ Face-to-Face 

▢ Virtual Meeting 

▢ Phone 

▢ Text 

▢ Email 

▢ Note 

▢ Busy Signal 

▢ Left Message 

▢ # Disconnected 

▢ Follow Up Required 

Date:  

▢ Other: 

▢ Goal ▢ Need ▢ Concern 
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Parent Contact Log 

Student Name:   ID #:   DOB:   
 

Date: Person Contacted: Method: Result: Notes: 

  ▢ Face-to-Face 

▢ Virtual Meeting 

▢ Phone 

▢ Text 

▢ Email 

▢ Note 

▢ Busy Signal 

▢ Left Message 

▢ # Disconnected 

▢ Follow Up Required 

Date:  

▢ Other: 

▢ Goal ▢ Need ▢ Concern 

  ▢ Face-to-Face 

▢ Virtual Meeting 

▢ Phone 

▢ Text 

▢ Email 

▢ Note 

▢ Busy Signal 

▢ Left Message 

▢ # Disconnected 

▢ Follow Up Required 

Date:  

▢ Other: 

▢ Goal ▢ Need ▢ Concern 

  ▢ Face-to-Face 

▢ Virtual Meeting 

▢ Phone 

▢ Text 

▢ Email 

▢ Note 

▢ Busy Signal 

▢ Left Message 

▢ # Disconnected 

▢ Follow Up Required 

Date:  

▢ Other: 

▢ Goal ▢ Need ▢ Concern 

  ▢ Face-to-Face 

▢ Virtual Meeting 

▢ Phone 

▢ Text 

▢ Email 

▢ Note 

▢ Busy Signal 

▢ Left Message 

▢ # Disconnected 

▢ Follow Up Required 

Date:  

▢ Other: 

▢ Goal ▢ Need ▢ Concern 

  ▢ Face-to-Face 

▢ Virtual Meeting 

▢ Phone 

▢ Text 

▢ Email 

▢ Note 

▢ Busy Signal 

▢ Left Message 

▢ # Disconnected 

▢ Follow Up Required 

Date:  

▢ Other: 

▢ Goal ▢ Need ▢ Concern 
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[Date] 

Dyslexia Screening Results1 

 
To the Parent/Guardian of:   [Student name]  

 

Texas Education Code §38.003(a) requires Texas public schools to screen each First 

Grade student for dyslexia and related disorders by January 31 and kindergarteners by the end of 

the school year. In accordance with this law, your child was screened using the mCLASS 

assessment program, which measured both academic skills and cognitive processes. 

Based on the screening results and classroom data, your child is currently shown to be at 

risk for dyslexia or other reading difficulties. This screening is not a full evaluation or 

diagnosis, but does indicate your child may benefit from additional interventions. 

As a result, your child is eligible to participate in the District's Response to Intervention 

(RtI) program. RtI is a multi-tiered system of support that provides high-quality instruction, 

frequent progress monitoring, and data-driven decision making. 

At this time, your child is being considered for placement in: 

 Tier II: Researched-based computer intervention and explicit small group instruction 2 

times per week 

 Tier III: Researched-based computer intervention and explicit small group instruction 3- 

4 times per week 

This RtI assistance will begin on [Date] and continue through the end of the school year. The 

school will provide you with regular progress reports. 

The RtI team will monitor your child's progress, and if further dyslexia testing is needed, the 

school will contact you to obtain consent. 

Attached is information from the Texas Education Agency on RtI and your 

rights/responsibilities. Please let me know if you have any other questions. 

 

If you have any questions or concerns, please call [Counselor Name], school counselor, at 

[Counselor Number]. 

 

Sincerely, 

 

 

 

[Principal] 

[Campus] 

Resources for Parents 

Talking Book Program: Texas State Library - https://www.tsl.texas.gov/tbp/index.html 

 

TEA Dyslexia Handbook - https://tea.texas.gov/sites/default/files/texas-dyslexia-handbook- 

2024.pdf 

 

Nederland ISD Dyslexia Specialist 

Kimberly Smith 

(409)724-2391 x1241 

klsmith@nederlandisd.org 

https://www.tsl.texas.gov/tbp/index.html
https://tea.texas.gov/sites/default/files/texas-dyslexia-handbook-2021.pdf
https://tea.texas.gov/sites/default/files/texas-dyslexia-handbook-2021.pdf
mailto:klsmith@nederlandisd.org
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[Date] 

Dyslexia Screening Results2 

 

To the Parent/Guardian of:  [Student name]  

Texas Education Code §38.003(a) requires Texas public schools to screen each First 

Grade student for dyslexia and related disorders by January 31 and kindergarteners by the end of 

the school year. In accordance with this law, your child was screened using the mCLASS 

assessment program, which measured both academic skills and cognitive processes. 

Based on the screening results and classroom data, your child is currently shown to be at 

risk for dyslexia or other reading difficulties. This screening is not a full evaluation or 

diagnosis, but does indicate your child may benefit from additional interventions and evaluation. 

As a result, your child is being referred for a Full Individual Initial Evaluation. 

Your child is currently receiving the following intervention: 
 

 

 

You will be receiving information from the campus regarding the assessment process, your 

rights, and consent soon. The RtI team will continue to monitor your child's progress. 

Attached is information from the Texas Education Agency on RtI and your 

rights/responsibilities. Please let me know if you have any other questions. 

 

If you have any questions or concerns, please call [Counselor Name], school counselor, at 

[Counselor Number]. 

 

Sincerely, 

 

 

 

[Principal] 

[Campus] 

Resources for Parents 

Talking Book Program: Texas State Library - https://www.tsl.texas.gov/tbp/index.html 

 

TEA Dyslexia Handbook - https://tea.texas.gov/academics/special-student-populations/special-

education/texas-dyslexia-handbook.pdf 

 

TEA Dyslexia Handbook Spanish - https://tea.texas.gov/academics/special-student-

populations/special-education/texas-dyslexia-handbook-2024-spanish.pdf 

 

Nederland ISD Dyslexia Specialist 

Kimberly Smith 

(409)724-2391 x1241 

klsmith@nederlandisd.org 

https://www.tsl.texas.gov/tbp/index.html
https://tea.texas.gov/academics/special-student-populations/special-education/texas-dyslexia-handbook.pdf
https://tea.texas.gov/academics/special-student-populations/special-education/texas-dyslexia-handbook.pdf
https://tea.texas.gov/academics/special-student-populations/special-education/texas-dyslexia-handbook-2024-spanish.pdf
https://tea.texas.gov/academics/special-student-populations/special-education/texas-dyslexia-handbook-2024-spanish.pdf
mailto:klsmith@nederlandisd.org
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Reading Fluency Data 

For Initial FIE Referral – Suspected Dyslexia 
 

 

 

   

   

 

Passage Information 

Passage(s) Read:  Level(s)  

    

 

Results 

RATE 
Words Correct Per Minute 

 ACCURACY 
Percent Correct 

 

 

Miscue Analysis 

Substitutions  Additions  

Omissions  Reversals  

Mispronunciations  Calling by 1st/last letter  

 

Reading Style 

Letter-by-letter  Word-by-word  Chunked words  Whole word  

 

Prosody 

Choppy  Grouped phrases  Smooth  Disregard for 

punctuation 

 

 

Observations 
Include information regarding student conversation and observations made during reading. 

Interventionist:   Grade: 

Student:   Date: 
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Nederland Independent School District 

Dyslexia Program Exit Data 
 
 

 
Decisions to exit a student from dyslexia intervention will be made by a 504 committee or ARD committee. When 

considering discontinuation criteria, it is important to ensure that an intervention does not end prematurely. The 

ARD Committee should consider the following: 

 

 

  

   

***Attach copies of data sources.*** 

1. What monitoring data show? Met Requirements Not Met Requirements 

☐ Mastery Checks from Reading by Design (Mastery is determined by the RBD program. Please refer to the 

teacher instruction pages prior to the mastery checks for mastery percentage.) 

☐ Fluency probes (DIBELS) 

☐ Any additional fluency or monitoring data 

 

2. Is the student approximating grade level standards? YES NO 

☐ Star Renaissance 

☐ STAAR reading results 

☐ ELAR benchmark assessment results 

☐ Report card grades 

☐ Grade-level fluency probe (DIBELS) 

3. Has the student acquired the skills taught in the program? YES NO 

☐ Mastery checks 

4. Has the student maintained the progress made in the program and is able to apply learned skills 

automatically, effectively, and efficiently in the classroom? YES NO 

☐ If the student is not generalizing their skills to the classroom are their other factors involved? 

-attention difficulties 

-over-reliance on support 

-need for reinforcement of skills in the classroom 

-other factors   

 

5. Did the student successfully complete the entire intervention program? YES NO 

☐ Mastery checks 

 

A student exited from the District's Standard Protocol Dyslexia Instruction and placed on Monitor Status will 

continue to be monitored by the Campus Dyslexia Interventionist and may continue to require an Individual 

Accommodation Plan under 504 to be implemented in the general education classroom. All students must receive an 

annual review by either the Campus 504 Committee or ARD Committee to review student progress. A student on 

Monitor Status who begins to show regression may be referred for evaluation to determine if services need to be 

reinstated. 

Student   Campus   Grade 

ID Number   Completed by   Date 
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Dyslexia Program Progress Report 
  

 

1st Marking Period Star Renaissance GE: 

Beginning Lesson: 

Ending Lesson: 

DIBELS Level: Rate: WCPM Accuracy: % 

Explanation of Progress: 

Teacher Signature: 

 

2nd Marking Period Star Renaissance GE: 

Beginning Lesson: 

Ending Lesson: 

DIBELS Level: Rate: WCPM Accuracy: % 

Explanation of Progress: 

Teacher Signature: 

 

3rd Marking Period Star Renaissance GE: 

Beginning Lesson: 

Ending Lesson: 

DIBELS Level: Rate: WCPM Accuracy: % 

Explanation of Progress: 

Teacher Signature: 

 

4th Marking Period Star Renaissance GE: 

ginning Lesson: 

Ending Lesson: 

DIBELS Level: Rate: WCPM Accuracy: % 

Explanation of Progress: 

Teacher Signature: 

 

5th Marking Period Star Renaissance GE: 

Beginning Lesson: 

Ending Lesson: 

DIBELS Level: Rate: WCPM Accuracy: % 

Explanation of Progress: 

Teacher Signature: 

 

6th Marking Period Star Renaissance GE: 

Beginning Lesson: 

Ending Lesson: 

DIBELS Level: Rate: WCPM Accuracy: % 

Explanation of Progress: 

Teacher Signature: 
 

Student:   Campus:   Teacher:_____________________ 
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RBD Skill Mastery – Progress Report 
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Access the student 

application at this site: 

https://www.tsl.texas.gov/sites/def 

ault/files/public/tslac/tbp/applicati 

on/ 

Reading%20Disabilities%20Appli 

cation%202019.pdf 

 

 

Contact 1-800-252-9605 for 

additional assistance. 

TEC §28.006 (g-2) requires school districts to notify the parents or guardians of students determined, 

on the basis of dyslexia screening or reading instrument results to have dyslexia or a related 

disorder, or to be at risk for dyslexia or other reading difficulties, to have access to the 

Talking Book Program (TBP) maintained by the Texas State Library and Archives Commission. The 

TBP provides students with reading disabilities the ability to borrow audiobooks free of charge, and it 

includes over 100,000 titles, hundreds of which are in Spanish. 
 

www.bookshare.org/cms/ 

or 1-650-644-3449 

www.learningally.org 

or 1-800-221-4792 

Audio Resources Available to Students with Dyslexia or Other 
Reading Difficulties 

In accordance with TEC §28.006 (g-2), Nederland ISD is notifying you of the Talking 

Book Program (TBP), an audiobook resource that may be available to your child. 
 

 
Additional audiobook resources to consider are available from Bookshare and Learning Ally. For 

more information, you can access the websites listed below, call the customer service numbers, or 

contact your student’s campus dyslexia instructor or campus 504 coordinator. 
 

 

http://www.tsl.texas.gov/sites/def
http://www.tsl.texas.gov/sites/def
http://www.bookshare.org/cms/
http://www.learningally.org/
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Learning Ally Parent Information (English) 
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Learning Ally Parent Information (Spanish) 
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Writing Checklist by Cherry Lee 
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Linking Cognitive Weaknesses to Accommodations 
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Appendix C: Reading by Design 
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Reading by Design Fidelity Statement 
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Appendix D: Sources of Laws and Rules for Dyslexia 
Identification and Instruction 

 
NISD is bound by the laws and rules for Dyslexia identification and instruction as set forth by the Texas 
Education Agency (including Texas Education Codes and the Dyslexia Handbook), the Department of 
Education, as well as state and federal laws pertaining to students with disabilities. 

Texas Education Codes Pertaining to Dyslexia: 
TEC §38.003, TEC §38.0031, TEC §28.006, TEC §7.028(b), TEC §21.044, TEC §21.054, TEC §51.9701 
For information on the above policies, please visit https://statutes.capitol.texas.gov/?link=ED 

 
Texas Administrative Codes Pertaining to Dyslexia: 
TAC §74.28 
For information on the above policy, please visit https://tea.texas.gov/about-tea/laws-and-rules/sboe-rules- 
tac 

 
The Dyslexia Handbook – Updated 2024 
English - https://tea.texas.gov/academics/special-student-populations/special-

education/texas-dyslexia-handbook.pdf 
Spanish - https://tea.texas.gov/academics/special-student-populations/special-

education/texas-dyslexia-handbook-2024-spanish.pdf 
Appendix A (English) - https://tea.texas.gov/sites/default/files/dyslexia-handbook-appendix-updated- 

questions.pdf 
Appendix A (Spanish) - https://tea.texas.gov/sites/default/files/dyslexia-handbook-appendix-updated- 

questions-spanish.pdf 

Section 504 of the Rehabilitation Act of 1973 (Federal Law – selected portions) 
34 C.F.R. Part 104 
Sec. 104.4 – Discrimination Prohibited 
Subpart D – Preschool, Elementary & Secondary 
Sec. 104.31 – Application of Subpart D 
Sec. 104.32 – Location and Notification (Child Find) 
Sec. 104.33 – Free Appropriate Public Education 
Sec. 104.34 – Educational Setting 
Sec. 104.35 – Evaluation and Placement 
Sec. 104.36 – Procedural Safeguards 
Sec. 104.37 – Nonacademic Services 
Sec. 104.38 – Preschool and Adult Education Programs 
Sec. 104.39 – Private Education Programs 

 
Americans with Disabilities Act Amendments Act of 2008 
ADA as amended 
Sec. 12102 – Definition of Disability 
Sec. 12103 – Additional Definitions 

 

Individuals with Disabilities Education Act (Federal Law) 
34 C.F.R. part 300 (selected portions) 
Subpart A – General 
Sec. 300.8 – Child with a Disability 

https://statutes.capitol.texas.gov/Docs/ED/htm/ED.38.htm#38.003
https://statutes.capitol.texas.gov/Docs/ED/htm/ED.38.htm#38.0031
https://statutes.capitol.texas.gov/Docs/ED/htm/ED.28.htm#28.006
https://statutes.capitol.texas.gov/Docs/ED/htm/ED.7.htm#7.028
https://statutes.capitol.texas.gov/Docs/ED/htm/ED.21.htm#21.044
https://statutes.capitol.texas.gov/Docs/ED/htm/ED.21.htm#21.054
https://statutes.capitol.texas.gov/Docs/ED/htm/ED.51.htm#51.9701
https://statutes.capitol.texas.gov/?link=ED
https://tea.texas.gov/sites/default/files/ch074c.pdf
https://tea.texas.gov/about-tea/laws-and-rules/sboe-rules-tac
https://tea.texas.gov/about-tea/laws-and-rules/sboe-rules-tac
https://tea.texas.gov/academics/special-student-populations/special-education/texas-dyslexia-handbook.pdf
https://tea.texas.gov/academics/special-student-populations/special-education/texas-dyslexia-handbook.pdf
https://tea.texas.gov/academics/special-student-populations/special-education/texas-dyslexia-handbook-2024-spanish.pdf
https://tea.texas.gov/academics/special-student-populations/special-education/texas-dyslexia-handbook-2024-spanish.pdf
https://tea.texas.gov/sites/default/files/dyslexia-handbook-appendix-updated-questions.pdf
https://tea.texas.gov/sites/default/files/dyslexia-handbook-appendix-updated-questions.pdf
https://tea.texas.gov/sites/default/files/dyslexia-handbook-appendix-updated-questions-spanish.pdf
https://tea.texas.gov/sites/default/files/dyslexia-handbook-appendix-updated-questions-spanish.pdf
https://www.wrightslaw.com/law/504/sec504.regs.linked.pdf
https://www.ada.gov/law-and-regs/ada/
https://www.ecfr.gov/current/title-34/subtitle-B/chapter-III/part-300?toc=1
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“In IDEA, dyslexia is considered one of a variety of etiological foundations for specific learning disability 
(SLD).” 

“The IDEA evaluation requirements for SLD eligibility in 34 C.F.R. §300.309(a)(1) specifically designate the 
following areas for a learning disability in reading: basic reading skills (dyslexia), reading fluency skills, and/or 
reading comprehension.” 

 
“The October 23, 2015 letter from the Office of Special Education and Rehabilitative Services (OSERS) (Dear 
Colleague: Dyslexia Guidance) states that dyslexia, dyscalculia, and dysgraphia are conditions that could 
qualify a child as a child with a specific learning disability under the IDEA. The letter further states that there 
is nothing in the IDEA that would prohibit the use of the terms dyslexia, dyscalculia, and dysgraphia in the 
IDEA evaluation, eligibility determinations, or IEP documents.” 

The Dyslexia Handbook, 2024 
 

 

School Board Policies Addressing Dyslexia 
NISD School Board Policies: Dyslexia and Section 504 
NISD Board Policies 
EHB Legal: Curriculum Design – Special Programs 
EKC Legal: Testing Programs – Reading Assessment 
BQ Legal: Planning and Decision-Making Process 
EHBC Legal: Special Programs – Compensatory and Accelerated Services 
EIE Legal: Academic Achievement – Retention and Promotion 
EKB Legal: Testing Programs – State Assessments 
FB Legal and FB Local: Equal Educational Opportunity – Section 504 

https://pol.tasb.org/PolicyOnline?key=722
https://pol.tasb.org/PolicyOnline/PolicyDetails?key=722&code=EHB&legalTabContent
https://pol.tasb.org/PolicyOnline/PolicyDetails?key=722&code=EKC&legalTabContent
https://pol.tasb.org/PolicyOnline/PolicyDetails?key=722&code=BQ&legalTabContent
https://pol.tasb.org/PolicyOnline/PolicyDetails?key=722&code=EHBC&legalTabContent
https://pol.tasb.org/PolicyOnline/PolicyDetails?key=722&code=EIE&legalTabContent
https://pol.tasb.org/PolicyOnline/PolicyDetails?key=722&code=EKB&legalTabContent
https://pol.tasb.org/PolicyOnline/PolicyDetails?key=722&code=FB&legalTabContent
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Appendix E: Compliance and Legal Issues for the 
Campus and Dyslexia Teacher 

 
Dyslexia Compliance Monitoring Indicators 

 
School districts across the state of Texas are required to participate in cyclical monitoring from the Texas 
Education Agency. This includes the dyslexia program. There are seven domains that are monitored for 
compliance and audited every three years. 

Domain – 1: Procedures 

The board of trustees of a school district must ensure that procedures for identifying a student with dyslexia 
or related disorder and procedures for providing appropriate instructional services to the student are 
implemented in the district. [19 TAC §74.28(a), TEC §28.006, TEC §38.003] 

Documentation 

 Written policies are uploaded to the Legal Framework and available on the district website. 

 Written board policies are uploaded to the Legal Framework and available on the district 
website. 

 Policies are given to dyslexia interventionists in the district to ensure successful 
implementation. 

Domain-2: Communications 

A parent education program must be implemented to inform parents/guardians of students with dyslexia and 
related disorders. [19 TAC §74.28(h)(l)] 

Documentation 

 Monthly newsletters 

 New parent informational sheet given at 504/ARD meetings 

 District Dyslexia Brochure 

 District Website 
 Lunch & Learn, Podcast, and other like activities to engage parents and inform them of 

important information regarding dyslexia as outlined in The Dyslexia Handbook. 

Domain – 3: Screening 

Districts must ensure that dyslexia screenings are administered at appropriate times throughout the school 
year by qualified persons trained in the assessment tool. Parents must be notified of results and given 
information about the Texas Talking Books program as well as The Dyslexia Handbook. TEC §28.006(g)(g-2), 
TEC §38.003(a), 19 TAC §74.28(c)(d)(e)(f)(i)(m), TEC §21.054(b) 

Documentation 

 Assessment windows are included in the district testing calendar. 

 Training records for screening tools are kept and maintained by administration. 
 Parent letter is sent home following screening results for any student found to be at risk of 

dyslexia or reading difficulties. 

 Screening results are sent to campuses and maintained and analyzed by administration. 
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 Screening results analysis is shared with campuses. 
 Intervention and/or assessment documentation is maintained by the campus and used in 

decision making. 

Domain – 4: Reading Instrument 

Districts must ensure that appropriate reading instruments are administered three times a year to all 
students in grades K-2. A reading instrument must also be administered to any 7th grade student who was not 
proficient on the 6th grade STAAR Reading assessment. Notifications are sent to parents regarding students 
who are found to be at risk for reading difficulty and available programs to help their child. Reading 
instrument results are applied to instruction. 19 TAC §74.28(d)(m)(j), TEC §28.006(c)(c-1)(c-2)(d)(2)(g)(g-1)(g- 
2) 

Documentation 

 Assessment windows are included in the district testing calendar. 
 Parent letter is sent home following screening results for any student found to be at risk of 

reading difficulties. 

 Intervention and/or assessment documentation is maintained by the campus and used in 
decision making. 

Domain – 5: Evaluation and Identification 

The district has written procedures implemented consistently across all sites for evaluating, identifying, 
monitoring, and serving students with dyslexia and related disorders including dysgraphia. TEC §28.006(g)(g- 
1) TEC §38.003(a)(b)(b-1) 19 TAC §74.28(b)(c)(d)(e)(f)(i)(m) 

Documentation 

 Evaluation and identification procedures for dyslexia and related disorders is uploaded to 
the Legal Framework as part of NISD’s policies and procedures. 

 Copies of referrals to evaluate, parent consent for evaluate, and parent notifications of The 
Dyslexia Handbook and Texas Talking Books are maintained on campus and at 
administration as part of the required ARD/504 meeting documentation. 

 Classroom data and screening results is maintained and updated by the classroom teacher. 

Domain – 6: Instruction 

The district provides evidence-based reading instruction with the required components. Instruction is given 
by teachers trained in instructional strategies described in The Dyslexia Handbook. 19 TAC §74.28(a)(c)(e) TEC 
§38.003(b) 

Documentation 

 Reading by Design is the current evidence-based Standard Protocol Dyslexia Instruction 
program used in NISD. 

 Training records of all Dyslexia Interventionists are kept on file at administration. 
 Professional development opportunities are offered to Dyslexia Interventionists and all 

teachers who serve students with dyslexia or related disorders annually. 

 Dyslexia Interventionist schedules are collected and ARD/504 documentation is reviewed by 
administration to ensure that services are delivered in accordance with the program’s 
design. 

Domain – 7: Progress Monitoring 

Student progress through the Standard Protocol Dyslexia Instruction program is documented and monitored 
by Dyslexia Interventionists. Student general school progress is monitored by classroom teachers and 



NISD P a g e | 93 Dyslexia Program Policies & Procedures  

interventionists. The district ensures that student accommodations/modifications are implemented as 
documented in the ARD/504. 

Documentation 

 Mastery checks and 6-weeks progress reports are maintained by the Dyslexia 
Interventionists with copies sent home and to the administration building. 

 Modifications/Accommodations are logged by the classroom teachers and interventionists 
to ensure implementation. 
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